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Build Early Reading Skills
With Explicit Instruction

e

Florida Review Guide

Thank you for considering Sound Partners as
a K-1 foundational skill reading intervention.

Sound Partners is a print-based program that is designed
to help struggling readers master the phonemic decoding
and encoding skills that are needed to become strong,
fluent readers. In the online review site, you have access to
complete versions of all the instructional materials included
with the program:

e Tutor Lesson Book is a teacher instructional guide
with explicit instructions for lesson delivery.

e Student Lesson Book is a consumable student
workbook for lesson activities.

¢ Tutoring and Implementation Manual is a "how
to” manual and ongoing reference guide that
includes everything a teacher needs to know about
Sound Partners to implement with fidelity.

* BOB Books are the set of decodable books used
to apply and strengthen the decoding skills being
taught in the lessons.

This Florida Review Guide is meant to be a starting
point for your review process. It will explicitly direct you
to key points of information that will provide the appropriate
background knowledge before you explore all components
of Sound Partners.

For ease of use, we recommend printing this guide so
you can navigate through the digital Sound Partners books
online while referencing this Review Guide in your hand.
Please turn the page to begin.



Kindergarten
and First Grade

Tutoring and
Implementation Manual
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PART 1
SOUND
PARTNERS
OVERVIEW

Start part one by
accessing the Tutoring
and Implementation
Manual (we'll call it “the

Manual” moving forward).

Introduction

Children arrive at school eager fo lean o read. The research makes
children

alphabet knowledge to read English alphabetic orthography. Reading
retares the cidf understa thr wrds re made up of sauncs

. Because English is a complex language,
it forchicren todetect he ways the 44 sounds in i e Engiish

he alphaber

oty exorined pproaches o veccmnq leﬂdwg Many e
support the value of expiicit instruction in phonemic awareness and
teaching
letters and letter names and sounds, This is a big learning fask for
many children.

olohctet knaviedge, hey may st Toeam how fodecode
h learming fask. It

1o The siingofletrs inthe word eioing e sound for eath e,

holding each of those sounds in working memory, and coordinating

his information o blend the letter sounds fogether and pronounce.

the word. Offen, the sounds must be adjusted slightly to recognize:

the word, and over fime children leam 1o flex he vowels and other

s0unds 0 prodce he correct pronunciation.

Phonemic decoding is the timate skill faught in Sound Fartners.

Childen learn that the fetters in words map on to phonemes hat are

blended ogether o make a word. Tuors provide the added models

and practice opportunities that mary children need. Tutor scaffolding

e

in the words, hold the individual souds in memory, ar
Sounds to pronounce the words. Wit explicit instruction, Fentren
learn 1o decode—to refrieve the sounds that correspond 10 the.

printed letters in words. They lean that they can combine these lefer

ways.
shows that explicit and systematic phonics instruction that includes

and blendmgwombmed vith roctcs readng wel: hosen

T, bt o . 000; s Presen. 2004 b ok 2015
Nafional Reading Panel, 2000; Piasta & Hudson, 2022 Rayner et al.
2001; Roberts, Vadasy, & Sanders, 2020; Snow, Burns, & Griffin, 1998). W

b e with reodng dificuties ot
Eorly identificati 5 impor q\‘J
iti i (Ehri

et al., 2001; Francis e al, 1996; Foulin, 2005; Suggate, 2016), and S

Tutoring and Implementation Manual (1

+ Becomes familiar with each tutor and student.

. pa for 1f the
tutoring space s 100 noisy o is needed by ofher school staff,
the supervisor arranges for alfernative space.

+ Checks tutor implementation once a week (using the Tutor
‘Observation Form), notes futor delivery of lessons, and provides
feedbackif needed.

* Admiisters anor v studnts Mastery Tess and cdists
student placement in lessons o
Administration and Scoring Directions in he Aopendi

+ Makes tutors feel comfortable asking for assistance when
needed.

learning a skil

+ Advises additional review for a student who needs more practice
on skills before advancing in the lessons.

+ Advises that when the lessons are 100 easy and unchallenging,
the student be moved up and allowed 1o skip some lessons.

+ Arranges follow-up in-service training, coaching, and
consultation for futors.

several

Wrers re selected ba

it sk of reading difficulties. In the first

randomized study of the program (Vodosy, Sanders, & Peyton,

2006), children were eligible for futoring if they couid identify 15

or fewer individual lefter sounds, and if they scored in the “deficit"

fange on the Dynamic Indicators of Basic Early Literacy Skills

(DIBELS": | 2023) Initial Sound

#han 10 per minute), and in the “af-risk” range on fwo of the iouwmg

three DIBELS subtests (and scored "ot some risk” on the remaini

subtesr: Lefter Narming Fluency ess than 27 per miate), Phoneme
8 per minute), and N Wor

/ Floancy ess thn 15 par minut) (Nme These scores were based on

version of the DIBELS and cu points for risk).

m Inthe Vadasy and Sanders (2010) study, kindergarten students were
i fter nomes,

and Sound Matchi
Comprehensive Test of Phonological Processing [CTOPP: Wagner,

4) sound partners

STEP 1: What is
Sound Partners?

Page 1 of the Manual.
Read through the
“Introduction” section
on pages 1 and 2.

STEP 2: Who benefits
from Sound Partners?

Page 4 of the Manual. Read
through the “Selecting
Students” section on pages
4-6.

children who are struggling in reading at the end of first grade are
likely to continue struggling (Juel, 1988). Withou earl, infensive
reading intervention, children who have difficuity learning early

y fo fall their

classmates (Juel, 1988; Stanovich, 1986). However,research has

lsoestobished tht weldesigned supplementol el recding

intervention is effective in bringing developing readers back on frack.

An ffectye wrorcanhep cse the go fr hikkenin kmdergunen
instruction

reudmg sills(National Reading Panel, 2000; Nickow et .

Va nders, 2008a, 2008b, 2010, 2012, 2013, 2021; Vudusv.

Sanders, & Peyton, 2006a, 2006b).

The reseach o the vu\ue oi insvmaion in phonics and Dmnemic
lendin

that we set out fo eeslgn a pmgm o encle non-teceher
pereprofssionlsoff,parents,ond oher udu»s T the sehoo!

schools awuvm chlde individual instru early reading skills
bt xhyreac

most at risk for

Ph tructi
effective by the Ncmunul keqdmg Panel (2000), including exphcw

'g with single-letter and reg
panems. irstruction
nd

Instruction is aligned

phonologio s foleaming o decode (Herrem <t al. 2021

Many rigorous studies support this approach fo systematic phonics
i uime et al, 2012;
et ol 2021; Sargiani ef ol 2022).

Research Base of Sound Partners

jners and ifs components were exteni

. Department of Education. In this research, the program was
plemented in fypical urban public school settings, in buildings
serving lorge numbers of students from low-income, minority, and
fimite-English-specking backgrounds. In most of our research,
he tutors were either paraprofessionals or nstructional assistants
already working in the schools. We studied fhe implementation of

ith ki i , although

schools have used the program with older students.
In our earliest studies from 1993-1997, we pilot-tested Sound Partners
) B s “

2) sound Partners

Lesson Components Scope and Sequence
Sound Partners First Grade
Lesson Sounds Sight Words  Book Reading
'
Review
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= " Mutfond Autt
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R12) sound Partners

STEP 3: What is the

research behind Sound

Partners?

Page 2 of the Manual. Read
through the “Research Base

of Sound Partners” section on

pages 2-3.

STEP 4: What is the
Instructional Scope and
Sequence?

Page A9 (back of book) of the
Manual. Read through the
“Lesson Components Scope

and Sequence” section on
pages A9-A11
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™\ STANDARDS
Kindergarten Conlents
The following Florida B.E.ST. standards are covered in Sound Partners Kindergarten.

TUTOR LESSON BOOK T ———
ELAKFL ELAKFLS Troduction ... ... s ]
Learing and Applying Foundtional Usekmoviedse o grade-cpproprite prnis Quick efinlons of Key Sound Parners Featires . £ —
Reading Skills and word-onal Practces of Effectve Sound Partners Tuors - . . ... ... F3

accurately. Tesson Conventions.. s sassinaisia s 64
B i s o 5ar s st 58253 a. Demonstrate knowledge of the most (PR
79,82,85,88,91,94,97, 100, 104, 107 110, 113, "eauent sound for each consonant. How to Positin Lesson Materdls.. . swives
116,119,122, 125, 127,130, 132,154,157, 159, b. Demonstrate knowledge of the short and Student Reading Proced s
143, 144,147, 150, 195,155, 157, 160, 162, 164, ong sounds for he five major vowels. Formting of Letters and Words Wit il
166,166, 171,173, 176,176, 180, 185,185,187, <. Decode consonant-vowe-consonant Speling ... y swsesmsmeon F8
teoier oot Leter-Sound Insiuction ... ..L............ F
Pronunofon Gie. 11111l
— d. Encode consonant-vowekconsonant S Rb Ty S S —
Demonstrate phonological awareness. feve) Voicis Lesson Acties " Fi3
o Blondandsegmentsyloies spoken  Poges 1.3,5.8,11,14,16,10.20.3, 7.2, 3, Addional Lesson Impiementation Tips ... ... . ... FI8
39,42, 45, 48,51, 54,57, 61, b4, 67,71, 74, 77, Say the Sounds L e
b Idemwand proce e ond 79,82, 85, 88,91, 94,97, 100, 104, 107, 110, 113, Sound s-qmmwuna spsnmc G
Y 116, 119, 122,125, 127, 130, 132, 134, 13, 159, Word Reading SO R
. et segent onserandrimesof 147,14 147180, 18,155, 157,16, 162,164, St words | Sia e ey
B 166, 168,171,173, 176,178, 180, 183, 185, 187, Book Reacing S F20
169,191 ocabuer rscron. 2
d. Identifythe initicl, medial, and finl sound adding Procice . . . . . 2
of spoken vords. ELAKFLS Mostery Tests . ... F2s
e addor joni i i iciy grade- ror Cormection and proise . .. . . P
nd of G spoken word and say the ign freq Setting Positive Learning Behaviors N————
resuing word. Pages 1,3,5,8, 11, 14, 16, 16, 20, 25,27, 32,36, ‘General Remindersfor Effective Instruction . . ... ... .. F25
£, Segment and blend phonemes insingle- 9. 92,45,45, 51,54, 7,61, 64, 67,71, 74,7, Lessons 1-11
skl 79, 82,85, 8,91, 94, 97,100, 104, 107, 110, 113, Lesson1 o,m N —
116,119,122,125, 127,130, 132, 154,157, 139, romey St
Pages1,3,5,8,11,14,16,18, 20,23, 27,52,36, 147, 144,147,150, 155, 155, 15, 160, 162, 164, [rssel- Bt s
39,42,45,49,51,54,57,61, 64, 6177471, 165, 166, 171,175, 176, 176, 160, 183,185, 187, Lesson4 5.
79,82,85,88, 91,94,97,100, 104, 107 110,115, 100" 101 g
116,110,122, 125, 127,130, 132, 134, 157, 139, Lt e
162,143, 147,150, 185, 155, 15, 160, 162, 164, g (e B
166,168, 171,173, 176, 178, 180, 183, 185, 187, Lessons ©
189,191 et
»
3
L Lllllw
Lesson 15 (Review) . ... 1. ... ...l
Sound porners (ST Table of Contents (¥

STEP 5: How to review  STEP 6: How Many
PART 2: the alignment to the Lessons are in Sound

SOUND PARTNERS B.E.S.T. Standards? Partners Kindergarten?

Page ST1 (beginning of book) Page v (beginning of book)

’NSTRUCT’ONAL of the Lesson Book. Review the  of the Lesson Book. Review
alignment to the Foundational  all lessons at-a-glance from

FRAMEWORK Regading Skill standards and the Table of Co%tents on
click on page numbers to pages V-vii.

Start part two by accessing hyperlink directly to where the

the Kindergarten Tutor standard is covered.

Lesson Book (we'll call

it “the L Book”
It t e eSSO n OO Lesson Conventions Lesson Activities
. 3 Each of the Sound Parters Kindergarten lessons consists of a combination of the followin
| Lesson Pacing e oo i I
movin orwar Each Sound Frtners lesson s designed o be completed n @ Teading comecred foxt
. | 30-minute tutoring session, but students will move through the
- lessons at dif‘erent rates. You may begin tutoring each student on Instructional Points 1o Remember n and
day one on Lesson 1, but student rates of lesson completion may Techniques Support Procedures
vary. You may start day two of futoring in the midde of Lesson 1 Say the Sounds
with one student and af the end of Lesson 2 with another student. 7 ¥ R f 7 i
To ensure that each student makes maximum progress, you must activites sfudents he sound. boc eference key word fo
carefully control the pace at which they work through the lessons. mmﬁ?m = Trace the lefter, then « Focus on sounds, not ‘comect errors.
( A student who finishes only two lessons in a week may make more fotter poir.nd e e IR TS, | moreme * Provde e prciics
At progress than another who completes four lessons, if hat student is et | o | - e togeponting.
‘merely reviewing material they have already mastered. i i Contuses.
Finding an appropriate pace for each student fakes practice At oomdgniea | S| v s o
Program supervisors can help futors with lesson pacing. The program e '“"""' s
Supervisor can show you how fo check a sfudent’s accuracy in each - Use specfic prase
lesson. If @ student's responses are correct 95% 1o 100% of the time ;
on each lesson component, you may need to move the student Sond s'“”":'" g nd SpeAic
forward in the lessons to more challenging materal. In contrast, E :
if the student’ performance on an activity is correct only 20% of * el
the fime, ther you need fo go back and review at least this activity phonemes. These are Vil cue i g s e Y
in previously complefed lessons until the student's performance: o - sounds overlop. and.
improves. I s just s important nof o use fime fo work on phonics complerehem it S e o e conech
content the student has already mastered as it is not o overlook ing ot the wor e .
Skillsthe student has not yet mastered and needs added practice Tepogram focuseson | * ot I oy
1o learn. Performance on the Mastery Tests is anofher way 1o assess B ey s inigats | + Hovethe student repeat ach sound and having
whether a student is paced appropriately, and which skill need more replace ane phoneme eoch word fo ensure ;m,:‘;:‘;,’"‘“*
practice. wiiha dffeent sound hey heard i correcty
and dentity he newword |+ Hove hestudet ot snﬂfns M“ﬁ:m
How to Position Lesson Materials o TR emler e sounds,or
‘The lesson pages are designed for you, the tutor, fo sit beside the “This exercise builds o gt ruBeTal
student. The column of fext on the left side of each page includes fsslleredi it shat words
irections for you, the futor. It may contain instructions in black e St
xt for  new lesson activity or reminders about Sound Partners
fechniques. The fext in blue is your script—what you say fo the
student to present each lesson activiry. You will not typically need
10 add to the directions for lesson activities. You willalso have small
versions of the Student Book page for your reference.
Each Sound Partners lesson follows a consistent pattern, and
students quickly lear he lesson routine and learning fasks.
F4 | sound Partners Getting Started  (F13)

STEP 7: What are the STEP 8: What
instructional routines instructional activities are
of Sound Partners included in a lesson?

Kindergarten? Page F13 of the Lesson Book.

Page F4 of the Lesson Book. Read through the “Lesson
Read through the “Lesson Activities” sections on pages
Conventions” sections on F13-F17.

pages F4-F7.
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¢ A Tutoring Program in Phonics-Based
Early Reading Skills

PART 2:

SOUND
PARTNERS
INSTRUCTIONAL
FRAMEWORK
(continued)

Sample Lesson

designed for @ i fon, i layout and

I ighout the
‘each of th follow

LLLLLLL
Bk e drections 0 e .

Newleers cnd s st b
noduced pecrnabox.

(Continued)

F10' sound Partners

Adding Practice
Some students will need added practice in specific skils. Activities
allow for indivi for ing the lesson:

+ Say the Sounds. Tutor selects and dictates letters 1o write
that the student needs more practice with fo identify and write \
correctly.

+ Alphabet Naming. Tutor matches a practice activity fo student
need (e.g., more practice on leffer names

n <
o chooses words with initial, final, or medial
sounds that the needs fo pracice. -
( «)

Mastery Tests )

in the Sound, needs i —
take a short Master ipproximately every 10 lessons) o

g b b

taught.
Mastery Tests into the lesson ; each follows.
a review lesson. Administer each Masfery Test when it appears in the
lesson progression. It is best if you do nof fest your own sfudent but
have another tutor do your festing when possible.

Use each Mastery Test to confirm that the student has learned
the skill taught in preceding lessons and to gauge how much

content review you need 1o provide. The Sound Partners program
iper y the Mastery Tests tosstart

apa student in ion of lessons i it

fi i ‘When

ey i test,
the supervisor would begin testing with Mastery Test 1 and continue
testing until coming 1o a test for which the student cannot meet the
‘goals for the core festing sections (Sounds, Word Reading, Speling).

‘The Sound Parers Tutor Lesson Book Mastery Tests include
i - 5 -

, and tion 9
the student needs additional review before moving on fo the next
lesson. There s Recording Sheet
scores are recorded by the test administrator. The Recording Sheets
are found in the Appendix of the Sound Parfners Tutor Lesson Book.

Unike during normal lesson time, you should not provide any.
feedback or assistance when administering the Mastery Tests.

Getting Started  (F23

STEP 9: What does a
typical lesson look like?

Page F10 of the Lesson Book.
See a sample lesson with

descriptors on pages F10-F12.

STEP 10: How is skill
mastery determined?

Page F23 of the Lesson Book.
Read through the “Mastery
Tests” section. Actual Mastery
Tests can be found on pages
31,770,103, 129, 152, 175,
and 193.
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